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Effort + Engagement = Motivation

Motivation + Opportunity = Learning

JFK PARTNERS - UNIVERSITY OF COLORADO - ANSCHUTZ MEDICAL CAMPUS n
(Hilton, 2018)
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Communication Partner

Slow down & Wait Be present

e 42

Ask genuine questions Foster relationships
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Respect & Acknowledge All
Communication

-

WE ALL USE AAC
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Genuine Communication over Compliance

Speed and Efficiency
Opportunities to Learn
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Autonomy & Voice @ N

(McLaughlin, 2020)




CORE Vocabulary

You're about to drive home and realize
you locked your keys in your car!

You call to ask for help and You call to ask for help
say "Toyota Rav4", "Model OR and say "HELP", "OH NO",
Number SC950123", "CAN'T GO", "IN THERE"

"Silver Grooves"



CORE & Fringe Vocabulary

:::::

* 80% of our language can be summed
up in ~300 words

Many action & location words

» Lots of verbs, prepositions, pronouns

* Few nouns
Access to words used ALL THE TIME

CORE Boards High Frequency & Flexible
Y EIENT YRS EREL

nnnnnnnnnn

)
=C %M@ = (LR PO

g ’:> Y o
gal & a - Motor planning
LAMP Words for Life - PRC-Saltillo o Umque to each famlly

Type in the chat box 1-3 words or short phrases that you find yourself saying all day long



CORE & Fringe Vocabulary

[ THING B

B EXPLAINER ‘e

W oV BEEE « “Boxes that make clothes «Washers and
smell better” Dryers

BIG LIORDS THAT TELL
YOU WHAT IS Book 15 R

High-Frequency
words in action!

S - “Bags of stuff inside you” +Cells

—=E S *“The pieces everythingis  ¢Periodic table
o % made of”
RANDALL MUNROE

uthor of What If? and creator of xke



CORE & Fringe Vocabulary

Fringe Vocabulary
S kit o2l FaS e for Motivation
& ?f‘% %' % %—‘1@ « 20% of our everyday speech but can

A

t ¥ N get on good § hreaki eat Y[ drink N get N bacon bagel be i m 0 |'t a n t Wor dS!
P |m) § ) 5 WY S P
\:t N[ stop help Y see"n‘ in Chat ocereal Ei e CIohEs ETICT [ mn ° Or derin g a Sp e Cifl C drink.at sz.a rb u Ck S

P A0 e B & R « Talking about your favorite 7V show
(peopte )[ Actions [ Describs ) Wep )| up  |[LittleWords)  oatmeal toast wafle P t g t y / d H
gl e k] § i | © 2 & = i & articipating in c/ass discussions, etc.
E o= | “ola e R * We don't limit speaking children's
o' x| of e %Y D a vocabularies

S T — * Why would we limit an AAC user's
Proloquo2Go 4: Crescendo vocabulary?

Core-word-based template designed for different fringe words



Which of the following are high-
frequency, flexible CORE words?

Reflect:

/| Want Stop  COVID-19



CORE & Fringe Vocabulary

=i AssistiveANare

Modeling:

Use AAC to teach % @
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AAC Modeling: Playgrour!1d

Comment! Tell Each Other Ask Questions!
e [T FUN What to Do! « WHAT DO?
» THAT GOOD » GET ON/OFF  WHERE GO?
e NOT LIKE IT » GIVE PUSH e WHO DO?
e UH OH e PUSH ME e WHO THAT?
* YOU CRAZY o CLIMB UP e HOW PUSH?
e LOOK THAT « COME DOWN « WHEN GO?
e FEEL TIRED e DON'T HELP
e | HOT/COLD « WATCH ME
* COOL! e PLAY
o THINK GREAT e RUN FAST
e EXCITING e DO DIFFERENT
* NOT GET ME! e STOPIT

Ask for Things! There is a lot to talk about
on the playground. What a
o WANT SWING great time to model AAC!

e GO WALK Get outside and enjoy the
playground together. That's
* NEED COAT the real goal! Use AAC to
e DO MORE talk to your learner about
e BIG PUSH the things they're interested
in. Use comments and
* SWING HIGH describing words to talk ~ TIP: Make sure you have
e GET ME about their experience at ~ an AAC support that
the playground. Do what works well outside. A
= L4 \X/ANT TURN you can and bu||_d on it on |.|ght teCh bOOk ora deV|Ce
e GO SLIDE your next trip to the with a no glare screen
playground. protector work well!

@the.aac.coach

JFK PARTNERS - UNI
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ACCESS - DAILY
ROUTINES
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AAC Modeling: Baby Doll

Comment! Pretend! Ask Questions!
¢ UH OH STINKY o | HELP o WHAT WRONG?
o ITDIRTY * GIVE KISS o \WHY CRY?
o« UPSET * YOU HOLD « \WHAT SMELL?
* CLEAN DIAPER « NEED CHANGE o WHAT WANT? . .
« LOVE YOU » TAKE OFF « WHAT EAT? AAC Modeling: Getting Dressed
o IT OKAY ¢ GIVE BATH
.  CLOTHES ON Talk About :
YOU HUNGRY a Comment! Tell Each Other Ask Questions!
¢ YUMMY * DRINK MILK The ACtIVIty. I o WHAT WEAR?
« WANT MORE « COME PLAY ¢ LOOK GOOD! What to DO
* BABY TIRED « WHERE SOCKS?
« NEED FOOD « DO MORE ¢ NICE LOOK e PUT ON
o LOOK SLEEP | e T CLEAN?
EAT BABY « DO DIFFERENT * NEW! » TAKE OFF
e QUIET = « WHERE
« GOBED o PUT AWAY * GET SMALL » NEED WASH!
« GOOD BABY FAVORITE?
& o ALL DONE ¢ UH OH DIRTY e GET SHIRT
. CUTE NIGHT NIGHT e WHY NOT
« BEAUTIFUL! * HAVE CHANGE "
Baby dolls are so cute and great for e COLD OUTSIDE ¢ PANTS ON! PAJAMAS!
pretend play. Play with your AAC learner. e YOU FANCY! o LOOK FAVORITE

Model language on your learner's AAC

system. Do your best. Remember it's e ITCHY! * HELP ME
about connection over perfection! « DON'T LIKE
* LIKE RED Getting dressed is an

everyday activity. It

Ask for Things actually happens a

o« WANT PINK couple times a day!
« NEED WARM There's a lot to talk
about, so lots of

: Stl/géEWEARI opportunities to

model AAC! Make (I
* WANT PAJAMAS it blayful and use

THE language to connect

I with your AAC learner.

@the.aac.coach

@the.aac.coach

JFK PARTNERS - UNI




Reflect:

What school or home routine do
you see yourself modeling
language the most?



Diversity, Equity &

Inclusion

Year of Core Words — 40 Spanish Words in 4 Months

Multiple Languages :Month1 ‘Month2  Month 3 Month 4
Again — otra vez Eat —comer | Away Big — grande
° Children Wlth CompleX ‘AI.I done—(r-m mas) ‘Get ‘Bad-mal Busy
. . . Different - diferente Go —vamos | Come —ven Do
Communlcatlon needs can Stlll .Help—ayuda .Happy—feliz ‘Good—bueno Drink — beber
learn mu]tip]e languages! jMine—mio :Here—aqui It-lo Feel - sentir
More — mas I/me —me Make — hacer He — El
. . Not/don’t — no . Like - gusta A Now — ahora In
* Switch between languageson ¢ _.a 5 o —
deVice | That - eso | Play - jugar | Read — leer Out
| Want — quiero, quieres | Put | There — alla Some — poco
. . What — Qué This - esto Thing — cosa Tell - di
* InClude meanlngful’ famIIY' 'YOU—tI.'l ‘(Give)—da ‘Where—dénde Who - quién

specific words

| (Tell) - di

(Where) adénde

(Look) - mira




Diversity, Equity &
Inclusion

Traditional Chinese Translation WordPower60 Espanol Basico

e ek BRI S T IR Rk
&8 (BRI 2% | 9| 8|S E%@??ww$%%$m
3 ® 5?@ ?:9 é © 85 .*." }KK EZQI arbéir yo }5\' IR T N ‘@} Feliz | triste
B = @G| |+~ = [RErsiRdiont AEENFIREES
GlmEly EalelGlE® -3 &Y B EETE
2 S h G e S | R NE G R
FIESEIF AL - IR R M EFRERARHEEFRE
GR|GSFHE 26 ER 7 RARERFECHEERE

TRADITIONAL CHINESE TRANSLATION, BY SHIRLEY FENG; SALTILLO SALTILLO



Diversity, Equity &

Inclusion

Representation

e Skin Tones
 Gender

* Pronouns
* Voice

o VocallD

o Acapela Group

o) AssistiveWare




What do | do when...

| can't find a
word

e Talk it out

* Word Finder
* Spell

* Synonyms

I forgot the
system, or it
isn't working

e Troubleshoot
* Have a back-up
o Low Tech
o Partner Assisted
Communication

My child/student
hits the same
buttons over & over

* Babbling is okay &
expected
* Respond
o Add meaning
o Clarify




JFK PARTNERS - UNIVERSITY OF COLORADO - ANSCHUTZ MEDICAL CAMPUS

"But my student
doesn't look

when I'm
modelling”

Remember l l
paying_ s = l .
attention | l
looks . .
different for .
different l . .
people ‘l

Paying attention and
sitting still

-

Some people struggle to
pay attention while they
are sitting still — so they
have to move while they
are listening.

Paying attention and moving away

Some people are paying
attention but then they
have to move away and
take time to process
what you've said

Paying attention
and AAC

Looking and Listening

Some people struggle to
look and listen at the
same time. So, in order
to listen to what you are
saying, they have to look
away.

And....sometimes
they aren't paying
attention!

Paying attention and learning to
model AAC

In the beginning, when we are just
learning to model AAC, we need to
remember that right at the very
beginning of the process it’s all
about you learning the system
anyway — so it doesn't really
matter if your person is

engaged or not until you are a
confident user of that AAC system.

Tracey Campbell, Rett UK Conference 2020 =




AAC Users' Perspectives

Be respectful

"Give me time"

LISTEN and focus on being responsive

Honor all forms of communication

Teach AAC users about the mechanics of their device
Individuals who can speak may still need access to AAC,
particularly in highly stressful situations

Speech isn't the goal, communication is

Thank you to the many AAC

users for sharing their advice,

thoughts, and perspectives.
JFK PARTNERS - UNIVERSITY OF COLORADO - ANSCHUTZ MEDICAL CAMPUS (Zisk & Dalton, 2019)




SWAAAC

Statewide Assistive Technology,
Augmentative and Alternative
Communication

Website: http://www.swaaac.org

Company
Representatives

If you have a high-tech device,
reach out to the company
representatives for your child's
device.

PRC-Saltillo, Tobii-DynaVox,

Lingraphica, Attainment, AbleNet

C

CIDE

Center for Inclusive Design and

Engineering at CU Denver
Website:
https://wwwI.ucdenver.edu/centers/
center-for-inclusive-design-and-

engineering

PrAACtical AAC

Blog created by two SLPs to
improve the level of AAC
services available to individuals
with significant
communication challenges

Website: https://praacticalaac.org/

ESOURCES

Adult AAC AssistiveWare Core
Users Word Classroom

Reach out to experienced
AAC users for their

Resources for AAC implementation
ranging from printable core word

opinions and perspectives displays to planners for teaching core

about AAC. words during common activities

Website: https://coreword.assistiveware.com

Hablo con Scan for Padlet

CAA E
Spanish-speaking family's 1
stories, advice, and E
experiences with AAC.

Website:

https://habloconcaa.wordpress.

B E




N oo rs

TAKE HOME POINTS

Model, Model, Slow down Follow your child Have fun!

Model or student’s lead

Model without Take the time to let Your child/student may be Build connections and

expectations and to your child/student communicating more than enjoy the interactions

connect. process & respond. you realize. Let them know you have with your child
they are heard and or student.

understood.
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Thank you!

Questions?
Kelsey Conlan, M.Ed. CCC-SLP
Kelsey.Conlan@CUAnNschutz.edu
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